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Foreword 

2016 has seen many global challenges and the future is now more uncertain. Bob 

Dylan, 2016 literature Nobel Prize winner, stated:  “People seldom do what they 

believe in. They do what is convenient, then repent”; this reminds us that evidence is 

necessary in our lives to inform our beliefs so we can make informed decisions. 

Evidence generation remains key in supporting governments in designing new 

policies and informing changes. While there is plenty of research focusing on children 

and women produced by a number of international partners, universities, 

governments and NGOs, this is not often shared. In the absence of a coordination 

system and forums where cutting-edge knowledge is effectively disseminated, access 

to the latest research findings is likely to be limited and duplication of efforts is 

common, slowing down the rate at which relevant research is created and used. The 

Child Research and Practice Forum (CRPF) has been able to position itself to play an 

important role in addressing this gap in Ethiopia, and UNICEF, recognizing the 

important role the CRPF plays, has ensured constant support for over six years. 

I personally feel pleasantly encouraged having had the privilege to witness the 

transformation of the CRPF from an informal group of interested and motivated 

people to a professional research platform which include, under the leadership of 

Ministry of Woman and Children’s Affairs, the main organizations committed to 

improving children’s lives, among others Oak Foundation, UNICEF, Young Lives, 

African Child Policy Forum (ACPF), CHAD-ET, Plan Ethiopia, Concern World Wide, 

Forum on Sustainable Child Empowerment (FSCE), Save the Children, the Consortium 

of Christian Relief and Development Associations (CCRDA) and Norwegian Church 

Aid.  

The CRPF is an example of good practice and how efficient and effective partnerships 

among stakeholders working towards the same goal could be strengthened by 

creating the space and time to facilitate dialogue among researchers, policymakers 

and practitioners. 2016 has been a year in which the interest and demand for 

presentations grew so that the CRPF steering committee decided to have on most 

occasions two generally related presentations at each of the seminars on the last 

Thursday afternoon of each month.  The same drive towards the achievement of 

common goals has made possible over the past five years the formation of similar 

forums and is likely to result in the formation of a sustainable child research hub for 

Ethiopia with the main objective of ensuring the linkages between research results 

on children and improving the lives of children. 

This booklet is the fifth edition of annual summaries of presentations at the Child 

Research and Practice Forum, contains summaries of 16 papers presented at CRPF 
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seminars at the Ministry of Women and Children’s Affairs each month in 2016. The 

booklet has been prepared with the financial support of Oak Foundation through a 

grant to the Young Lives project at the University of Oxford Department of 

International Development. The insightful presentations and fruitful and stimulating 

dialogue have touched upon many crucial and interesting issues for children and their 

wellbeing ranging from child protection issues such as child marriage, violence 

against children, child labor and child sensitive programme approaches such as social 

cash transfers, education and health interventions considering demographic, socio-

economic and Ethiopia specific dynamics.  

Furthermore, the following pages which concisely present the scope of the work 

conducted in the past year, provide very useful research summaries and references 

for researchers, policy makers and practitioners who want to have access to the latest 

thinking on the situation of children in Ethiopia and linked development 

programmes. It is also a precious guide to identify research and knowledge gaps on 

children’s issues. As one of co-chairs of the steering committee, I would like to 

encourage other partners to replicate this good practice in other areas to effectively 

and efficiently manage the available knowledge while jointly making efforts to 

generate new and useful findings.  

The CRPF Steering Committee is very grateful to the Ministry of Women and 

Children’s Affairs for hosting the seminar series and for active participation and 

involvement of the Ministry’s staff at the events. We also wish to thank Clare Gorman 

who produced the summaries. My greatest appreciation goes to the co-chair of the 

forum, Dr. Alula Pankhurst for spearheading the preparation of this booklet and all 

the Forum activities. Finally, a word of gratitude to all who have contributed to the 

booklet and to those who will relentlessly continue to inspire research on children in 

the years to come.  

 

Remy Pigois and the Social Policy and Evidence for Social Inclusion Team,  

UNICEF Ethiopia Country Office 
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Adaptive Cluster Sampling for Hard to Reach Populations in 

the Afar Region of Ethiopia 

Michael Wild (PhD), University of Southampton (UK) and World Bank, Amos 

Channon (PhD) University of Southampton (UK), Li-Chun Zhang (PhD), University of 

Southampton (UK), and
 
Dilek Yildiz, University of Southampton (UK) 

 

Introduction1 

The Afar Region of Ethiopia is one of the poorest areas in the country. Home to around 
1.5 million people, 90 per cent of whom are pastoralists, the economy of the area is 
primarily based upon income generated by herding livestock such as camels, goats 
and sheep.   Due to the arid and semi-arid environment of the region, the pastoralist 
population of Afar migrates twice a year in search of water and pasture. The transient 
nature of this group therefore makes it difficult to survey mobile pastoralist 
households or place estimates on the number of assets, such as livestock, that they 
own.  

Although attempts have been made to do this in the past, these have not proved 
sustainable. This research builds on previous efforts by piloting a new sampling 
methodology to test and improve the efficiency of household survey data collection 
and introducing the concept of adaptive sampling in addition to random geographic 
(cluster) sampling. The research also explores ways in which to control the former 
through active survey management via a computer assisted personal interview 
(CAPI) system.  

Methodology 

Sampling 

The final sampling strategy was developed in two stages. First the sample was 
selected from a relative density map, based on remote sensing images, and with 
relative weights based on the density of grassland (needed for livestock cultivation) 
as well as distance to economic centres. The sample was then refined on the 
probabilities of encountering a pastoralist household while a simulation exercise 
provided the most efficient design options.  
 
120 woredas were initially selected into the sample. After conducting this exercise, it 
was noted that there was clear geographical clustering between the selected starting 
points. As a result, further areas were selected based on geographical location.  

                                                           
1 UNICEF Ethiopia and Central Statistical Agency of Ethiopia commissioned the study. 
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Data collection 

Data were collected using several tools to survey mobile pastoralist households:  

 Adaptive geographic cluster sampling  
 CAPI survey mode 
 Active survey management  
 A CSA livestock questionnaire to understand livestock cultivation 

Findings 

The results provide an initial overview of the collected data, as well as the spatial 
distribution. The latter plays an important part in the underlying sampling approach.  

Respondent and household characteristics (restricted due to focus on livestock data) 

 The average age found in the sample is 38.36, with a maximum of 80 years.  
 Given that male household members carry out most of the livestock activity, 

the share of male respondents was around 70 per cent.  

Livestock characteristics 

 Livestock still represents the most common type of income base.  
 Livestock is limited to livestock types appropriate for the mobility pattern of 

the households in the region, i.e. goats, sheep and camels. Horses, mules and 
poultry do not seem feature in the livestock owned by mobile pastoralist 
households included in this sample.  

 Overall the average size and type of livestock are in line with prior studies for 
the Afar Region.  

Conclusions 

The paper concludes that by combining the proposed methodologies with census-
based households surveys, it is possible to improve coverage of this currently under-
observed sub-population. In particular, the applied probabilities derived from the 
remote sensing images appear to work well in practice. By extending the sampling of 
random geographic clusters through an adaptive sampling strategy, improvements to 
the sample representation of this sub-population can be made while still obtaining 
unbiased estimates of their respective characteristics. The CAPI survey mode also 
proved to be useful as it allowed the researchers to control the quality of the incoming 
data in real time.  
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Recommendations 

The authors of the paper make a series of recommendations based on the piloting of 
these adaptive sampling methodologies:  

 Consider new technologies to help actively manage the data collection process. 
For example, the CAPI software package which also includes a survey 
management interface or GPS tracking applications to support the monitoring 
activities. 

 Build in budget and time for training to ensure that interviewers are familiar 
with new technologies and applications.  

 Consider the language needs of the enumerators either by using an Amharic-
speaking trainer or by using an interpreter throughout the training. 

 Knowledge of the local area is key to the success of these types of survey. 
Future surveys in this area need to be supported by local drivers who are 
more familiar with the terrain as well as local facilitators. 

 Consider the idea of creating a standardized dictionary for local dialects to 
reduce any errors in translation. 
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The Changing and Hidden Aspects of Early Marriage 

Arrangements among Peasant Communities of Amhara 

Region: The Case of Fogera Woreda in South Gondar, 

Northwestern Ethiopia 
Guday Emirie (PhD), Addis Ababa University and Eshetu Ewnetu, Arba Minch 

University 

 

Introduction 

 

Early marriage violates girls’ rights, shortens their childhood, and frequently denies 

them a say in the choice of their partner and the timing of marriage. In spite of 

various global conventions and corresponding national laws to prevent it, the 

practice continues in Ethiopia where the most recent Demographic and Health 

Survey data (2011) found that 40 per cent of all women in their early 20’s were 

married before they turned 18.   

National studies carried out to identify the causes and consequences of early 

marriage have found that it is most deeply-rooted and commonly practiced in 

Amhara Region; yet these studies are mainly based on quantitative data, which do 

not reveal the reasons for the changing and hidden arrangements of early marriage 

at the local level. While there have been some in-depth ethnographic studies on 

early marriage among peasant communities of the West and East Gojjam Zones of 

Amhara Region, little is known about the changing and hidden aspects of early 

marriage arrangements among peasant communities in South Gondar Zone of the 

region. This study investigates and analyses the changing and hidden aspects of 

early marriage arrangements among two selected peasant communities of Fogera 

Woreda.  In doing so, it attempts to fill the research gap by: 

 Investigating the changing and hidden patterns of early marriage 
arrangements across three generations (grand-parents, parents and 
children);  

 Exploring the reasons for the hidden arrangements of early marriages in 
the children’s generation; and  

 Examining the roles of local community based organisations and 
government  

 

Methodology 

The fieldwork for this study was conducted with the Kuahr and Zeng Mikael Peasant 

Associations (PAs) in Fogera Woreda, in the South Gondar Administrative Zone of 

Amhara National Regional State of Ethiopia. The first PA represents one of the well-
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known peasant communities of Fogera Woreda in rice production and irrigation: 

whereas the second PA belongs to low surplus producing areas, which mainly 

depends on teff production. As a result, households in the first community are 

relatively better off than those in the second. 

The study includes both secondary and primary data sources. The primary data was 

generated through a combination of qualitative research methods:   

 In-depth Interviews and Extended Case Studies: 20 interviewees across three 
generations (early married grand-mothers, mothers and daughters) were 
interviewed among the two study communities (ten from each).  

 Key Informant Interviews: 24 informants (12 from each study community) 
were interviewed consisting of council of elders, community and religious 
leaders, local PA leaders, gender activists, female students’ advising 
committee heads, school principals, and health extension workers. In 
addition, the researchers interviewed three Woreda Officials. 

 Focus Group Discussion (FDGs): Ten FGDs (five from each study community) 
were held with male and female household heads, early-married girls, 
council of elders, and community leaders.   

 Personal Observation: Researchers observed the Kuahr and Zeng Mikael 
peasant communities of Fogera Woreda as part of their fieldwork studies. 
Ethnographic data about the day-to-day activities of the study communities 
were gathered through personal observations, and systematic note taking of 
events and behaviours coupled with informal interviews.  

 

Secondary data sources were used to critically review conceptual and legal 

frameworks as well as empirical studies on issues pertaining to early marriage.  

Findings 

The changing and hidden patterns of early marriage arrangements (selected 

findings) 

 During the grandparents’ generation, the practice of early marriage was 
mainly influenced by social, economic, political and religious values 
prevailing during the imperial regime.  

 During the parents’ generation, the marriage arrangement procedures were 
similar to those of the grandparents’ generation, though religion did not play 
a significant role in the marriage arrangement process during the Derg 
regime due to its socialist ideology. 

 During the children’s generation, the age at first marriage for both girls and 
boys has reduced from the parents’ generation.  The public attendance of 
wedding feasts of early-married girls has been changed into the hidden 
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marriage alliance between two families with equal socio-economic status 
mainly through social and religious gatherings. 

Reasons for arranging early marriage in a hidden manner during the children’s 

generation (selected findings) 

The study further explored the reasons why parents arrange early marriage for 

their children, mainly for daughters, in a hidden manner and identified the following 

major factors contributing to the persistence of the practice: 

 Socio-cultural factors: Social pressures to conform to social norms, and fear 
of social stigmas. Parents’ desire to continue their family line and to have a 
male guardian for their daughters. Some land rich female household heads 
also arranged an early marriage for their daughters mainly to get male 
protection and farm labour support. 

 Socio-economic status and family poverty: Girls from families with a relatively 
‘high socio-economic status’ are more likely to marry early than those from 
families with a relatively ‘low socio-economic status.’ Family poverty is not 
the major driver of early marriage among most members of the study 
communities contrary to findings of previous studies and national surveys.  

 Issues related with formal education: Parents prefer to arrange early 
marriage for their children, especially for daughters, instead of educating 
them. Some parents who have already sent their daughters to the local 
primary schools do not allow them to continue their education in secondary 
schools far from their locality due to fear of being exposed to premarital sex 
and unwanted pregnancy, which reinforces the drop-out of many girls from 
primary school to get married. 
 

The role of community-based organizations and local government institutions in the 

hidden arrangements of early marriage (selected findings) 

 Promoting role of community-based organisations: Local community-based 
organisations, mainly social and religious associations, are major fora used 
by the local communities to arrange early marriages in a hidden manner. 
More specifically, religious leaders/fathers play a significant role in 
facilitating the hidden arrangements of early marriage.  

 Preventive Role of Local Governmental Institutions: The local government 
institutions, mainly Fogera Woreda Women’s Affairs’ and Justice Offices, 
were involved in the prevention of early marriage. Individuals working with 
these offices were local school principals and female students’ advisory 
committee, gender activists, peasant association leaders and health 
extension workers. However, some of these stakeholders who are 
responsible for the prevention of early marriage arrangements did not have 
the commitment to enforce the law at the community level partly due to 
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social pressures as members of the local community. Moreover, local 
community members were also unwilling to report the hidden arrangement 
of early marriages to the Justice Office mainly due to fear of social sanctions. 
 

Conclusions 

Parents are marrying their children, mainly their daughters, at a very young age in a 

hidden manner due to complex and inter-related socio-cultural and economic 

factors similar to the grand-parents and parents’ generations – except for some 

newly emerging issues related with formal education. Though most of the reviewed 

studies consider early marriage as a ‘backward’, ‘traditional’ and ‘harmful practice’ 

and the regional and federal laws forbid it, local community members still have valid 

justifications and practical explanations for the prevailing hidden arrangements of 

early marriage. Moreover, the local community members do not consider early 

marriage of girls as a violation of their rights as children.  

Local people are well aware of the law legislating against early marriage, but it is not 

effectively enforced or implemented because the local level government officials, 

mainly peasant association leaders and gender activists, lack the strong 

commitment to enforce the law since they are part and parcel of the local 

community. This implies that the existence of the law cannot guarantee the 

‘abolishment’ of early marriage from the society. Instead, it paves the way for 

arranging early marriages in a hidden manner through several social gatherings and 

religious ceremonies. 

Recommendations  

The study concludes with a series of recommendations: 

 Areas for possible intervention 

 Preventing the practice of early marriage and enforcing the formal law 
legislating against it at the grass-roots level requires change in the social 
structure and the attitudes of the local social structure gatekeepers (mainly 
local community and religious leaders). This could be done by establishing a 
sustainable rewarding mechanism for locally influential leaders who bring 
positive changes in the practice.  

 There is a need to work closely with community-based organisations and 
the local social structure gatekeepers to encourage open dialogue between 
parents and children on their rights, the values of girls’ education and the 
need to protect girls from early and forced marriages.  

 There is also a strong need for continuous awareness raising training for 
parents about the negative effects of early marriage on the overall 
development of children in general and girls in particular.  Awareness 
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campaigns should be supported by concrete mobilisation of local religious 
and community leaders, who are the major social structure gatekeepers. 

 The government institutions responsible for enforcing the law legislating 
against early marriage both at the woreda and peasant community levels 
lack human resources and essential facilities. This implies the need for 
providing appropriate trainings to the police, public prosecutors, women’s 
affairs’ officers, gender activists, peasant association leaders and other 
responsible bodies at all levels. 

Areas for future research 

Integrating the findings of this research with other future studies will enable 

concerned bodies to develop a comprehensive strategy on how to prevent the 

hidden arrangements of early marriage in Amhara Region, where the practice is still 

highly prevalent. 

 

Further study is also required on: 

 The reasons behind the changing and hidden aspects of early marriage in 
other peasant communities of Amhara Region and elsewhere. 

 The clash between the local socio-cultural values and economic factors 
promoting the hidden arrangements of early marriage and that of the formal 
law legislating against it. 
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Violence against Children and Youth – A Literature Review 
Emebet Mulugeta (PhD), Addis Ababa University and Nia Centre for Children and 

Family Development (NiaCCFD) 

 
Despite national and international attempts to reduce it, violence remains a feature 

of many children’s lives. In 2016, Young Lives carried out a policy context analysis 

and a literature review in order to better understand the causes, processes and 

consequences of violence affecting children and youth (VACAY) in Ethiopia. Funded 

by the Oak Foundation, the exercise aimed to: 

 Review provisions on VACAY in related policies, strategies and programs; 
 Review related literature in the areas of violence affecting children and youth, 

and indicate gaps; and  
 Identify key government, NGO and academic stakeholders working in these 

fields. 
 

The review comprised a desk review of policies, strategies, programmes and studies 
conducted on violence affecting children and youth in Ethiopia. Secondary data 
sources such as relevant legal instruments and strategies, research and evaluation 
reports were also examined.  

 

Findings 
 

Legal, policy and strategic frameworks (selected findings) 

 Ethiopia has ratified and adopted a number of international and regional legal 
instruments including the Convention on the Rights of the Child (CRC) and the 
African Charter on the Rights and Welfare of the Child. Article 9(4) of the 
Federal Constitution (1995) ratifies all international treaties as an integral 
part of the law of the country. 

 National frameworks include the draft National Child Policy (2011) and the 
Ethiopian Women Development and Change Package which both include the 
elimination of harmful traditional practices. 

 

Violence affecting children (selected findings) 

 The review found that physical violence, often in combination with 
psychological abuse, is common practice at home and in school.  

 The most common forms of physical violence include hitting with sticks, 
whipping using belts, slapping and punching. Scolding, insulting and 
intimidating were among the identified forms of psychological abuse.  

 As a form of discipline, psychological violence is relied upon in schools 
because of the restrictions against using corporal punishment. 
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 The incidence of physical and psychological violence was found to be more 
prevalent among older children compared to the young ones, and among boys 
compared to girls.  

 Perpetrators of physical and sexual violence tend to be close family members 
and teachers.  

 The negative impacts of physical violence are shown to have physical, 
psychological, social and academic consequences. These included temporary 
or permanent physical damage and psychological problems such as low self-
esteem, anger, anxiety and low cognitive/academic performance.  

Sexual violence (selected findings) 

 The review found that sexual violence affecting children, especially girls, is 
highly prevalent.  

 The most frequently practiced form of sexual violence is verbal sexual 
harassment.  

 In the cases of attempted and completed rape, perpetrators tend to be family 
members, boyfriends, relatives, neighbours, and teachers; while verbal sexual 
harassment and non-consensual touching are perpetrated by strangers, male 
students and teachers.  

 Personal, economic, social and structural factors are associated with the 
incidence of sexual violence. Poverty is found to be a driving economic factor. 
Social factors include lack of discussion about sexuality and reproductive 
health issues in the family and the predominant perception that girls are not 
equal to boys. Structural factors include school distance and a lack of capacity 
to protect children from sexual abuse.   

 The few studies that have examined the personal protection and coping 
strategies of vulnerable children and victims of violence identify a number of 
resources. These include accessing information and social support systems 
both in the family and outside. Coping strategies include socialising with 
friends, going to church, and in some cases, substance misuse. 

Violence against youth (selected findings) 

 Young people experience physical, sexual and psychological violence at home, 
in educational institutions and communities.  

 Unmarried young people experience more varied types of violence compared 
to those who are married.  

 Sexual harassment frequently occurs in educational institutions. 
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Violence affecting young women – intimate partner violence (IPV) (selected findings) 

 Physical, sexual and psychological abuses are all common forms of IPV. 
 Among the roots causes of IPV are the prevalent social norms that place 

women in a subordinate position, a lack of education, and economic 
disempowerment. 

Research gaps 

 

The review concludes by presenting a number of research gaps. They include: 

 Qualitative and quantitative research to examine sexual violence against 
boys. 

 Examination of the root causes of violence against children and young 
people. 

 Understanding the reasons for recurring incidences of violence against 
individuals. 

 Qualitative studies that look into views and coping strategies of victims. 
 Studies exploring inter-regional variations for the incidence of sexual 

violence against children. 
 A study into the views of parents who are perpetrators of violence in the 

home. 
 

Recommendations 

The review concludes with a series of recommendations based on fostering 

partnerships between a number of government, non-government and UN 

organisations who are already working on VACAY including: 

 The Ministry of Women and Children’s Affairs 
 The Ministry of Youth and Sports 
 The African Child Poverty Forum (ACPF) 
 Save the Children 
 UNICEF 
 Association of Women’s Sanctuary and Development (AWSAD) 
 Network of Ethiopian Women’s Associations (NEWA)  
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Breadth and Depth: Strategically Scaling up Effective Literacy 
Programming to Nearly One Million Children  
Mastewal Worku, World Vision Ethiopia 
 
Over the past decade, there has been a large investment in improving children’s 

access to education. However, the resultant expansion in children’s school enrolment 

has strained the capacity of education systems to ensure quality learning. Globally, 

250 million children – including many of the most vulnerable – are not learning basic 

literacy and numeracy skills even though half have attended school for at least four 

years (UNESCO Global Monitoring Report 2013/14). 

World Vision is working with government actors, local communities, teachers, 

parents and volunteers to deliver a literacy programme to over 900,000 children in 

seven regions in Ethiopia. This presentation describes some of the key success factors 

and challenges involved in scaling up the programme and outlines briefly another of 

the organisation’s strategies for improving the quality of children’s education. 

Literacy Boost 

Since 2011, World Vision and Save the Children's Partnership for Literacy has 

provided early grade learners with Literacy Boost, an evidence-based literacy 

programme that aims to improve reading skills acquisition and reading 

comprehension.  

Literacy Boost has reached over 900,000 children in Ethiopia to date. 76 Master 

Trainers, 4,500 trainers of trainers, and over 45,000 teachers have been trained to 

support the programme while government and school teachers have supported 2,407 

reading camps and 9,000 volunteers. The programme focuses on depth of delivery as 

well as breadth: 

 The programme has helped to strengthen the capacity of existing government 

structures to deliver effective literacy instruction.  

 Partnerships with teacher training universities and colleges to influence their 

curriculum have been leveraged.  

 The programme has made reading outcomes a key performance objective for 

teachers and has strengthened collaborative mechanisms between schools 

and communities. 

While assessing its effectiveness, Word Vision uncovered a number of key factors that 

have contributed to the successful scaling up of the programme: 
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 The Early Grade Reading Assessment (EGRA) results for 2010 have raised 

national awareness on poor reading comprehension results.  

 Strong relationships between the Ethiopian government and World Vision 

offices across all levels.  

 The role of a comprehensive capacity building strategy that targets from 

national to grassroots level.  

 Systematic programme reviews and learning forums that are conducted 

quarterly and biannually with key stakeholders. 

 Training toolkits that have been realigned with the curriculum and 
translated into local languages. 

 A synergy between the schools and community action components. 
 Engagement with Literacy Boost now a key performance objective for 

teachers. 

World Vision also identified a series of gaps that require tackling in order to take the 

programme to scale. These included the need to support and motivate the formation 

of a national level reading partners consortium for coordination and collaboration.  

Strengthening the sustainability of in-classroom support/monitoring and remedial 

training were also highlighted as important issues. 

World Vision is now planning the next steps needed to strengthen the breadth and 

depth of the programme even further. They include: 

 A cost analysis of the literacy programme for further refinement and 

government budget allocation.  

 Exploration of the use of technology to increase the reach and depth of 

training for teachers and volunteers. 

 Strengthening national level engagement and coordination with the federal 

government. 

A ‘blended learning’ Programme 

World Vision have also designed and implemented a ‘blended learning’ programme 

focusing on the uptake, retention, and application of teaching and learning 

materials. As a capacity building approach that incorporates different learning 

styles, the programme has been implemented through a series of online classes and 

a face-to-face workshop. Participants have been given time to implement what they 

have learnt, as well as opportunities to discuss their experiences with other course 

attendees through e-learning discussion forums and online meetings.  

World Vision has identified capacity building using government structures and 

working with college arts students at a subsidized cost as two key factors in the 
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success of the programme so far. In the course of implementing the programme, 

several lessons for advancing capacity building programmes as they go to scale or 

are replicated have also been drawn:  

 Participants’ contributions to stories can greatly lead to their ownership of 

the programme. 

 ‘Hands-on’ components of the programme enable participants to develop a 

higher level of skill than the face-to-face workshops. 

 A rigorous process to collect, validate, illustrate and publish stories is 

essential. 

 Initial delivery requires a significant amount of planning time to develop the 

teaching site and adapt content. 

 A needs assessment would identify the necessary adaptation to the content 

and the time needed to edit accordingly. 
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Civil Society Policy Advocacy in Africa 
Shimelis Tsegaye (PhD), African Child Policy Forum 
 
The African Child Policy Forum (ACPF) is a not for profit, pan-African institution for 

policy research and advocacy on children in Africa. The work of the organisation is 

rights-based, inspired by universal human rights values and informed by global 

experiences and knowledge. As part of its work to improve the lives of children in the 

continent, ACPF works closely with policymakers and shapers to influence policy and 

inspire debate on a range of decisions made on behalf of children living in poverty. 

This presentation draws on the experiences of ACPF to help explain the concept of 

policy advocacy and the steps needed to undertake it. The presentation also describes 

what successful policy advocacy looks like and outlines some of the challenges of 

implementing an advocacy strategy. It concludes with a series of recommendations. 

What is policy advocacy and why do we need to undertake it? 

ACPF describes policy advocacy as ‘the deliberate and systematic process of 

influencing policy making’. As such, it is regarded as both a technical and political 

process that requires the building of momentum and support behind a proposed 

policy idea or recommendation. Policy advocacy strategies encompass a broad mix of 

activities including policy dialogue forums with policy makers, coalition building, 

public education and campaigns. 

ACPF uses policy advocacy to help: 

• Raise public awareness/triggering stakeholder discussion around a policy 
issue; 

• Revise an existing policy; put in place a new policy; stop a policy from being 
formulated; or change the way policies are made; 

• Develop policy capacities/broaden policy horizons/policy learning; 
• Help in the interpretation of a policy; 
• Change expert thinking on a policy issue; and 
• Support system/structure building for policy implementation 

 

 

 

 

.  
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The ‘policy cycle’ below illustrates the steps involved:   

 

 

What makes a policy advocacy strategy successful? 

According to ACPF, successful policy advocacy rests on a number of factors: 

 A proven track record on the issue: Having a valued opinion and an established 

track record as a reputable actor in the target policy area is essential. Being 

known to represent an important constituency in these debates and having 

access to key players on the policy issue are both helpful. Having the trust of 

decision-makers and stakeholders and being seen as an honest, politically 

neutral broker are also significant considerations. 

 A principled approach: Successful policy advocacy is anchored and in line with 

both international agreements and national laws and frameworks. It is 

ethically sound, sensitive, free of prejudice and conflict of interest. 

 A strong evidence-base: Credible policy advocacy provides evidence on the 

gaps of an existing policy issue or an issue to be formulated into a policy and 

the need for policy change.  It explores the differential impacts of the policy 

change on various segments of the population and provides an historical 

perspective. It outlines good policy models from other countries and 

demonstrates the cost-benefit analysis of current versus proposed policy.   

Importantly it considers the views of those affected or likely to be affected 

and supports these by providing ethical evidence and the human side of the 

issue. 

 Context specific, appropriate and well timed: Successful policy advocacy relies 

on a good understanding of the decision-making process, the needs of the 

different people involved and the level of appetite for change. 
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What are the challenges in policy advocacy? 

The presentation outlines a number of challenges concerning influencing policy 

processes including:  

 The technical complexity of the subject matter and the varying 

understandings of the policy issue among the different actors involved; 

 Domination of power over knowledge or politics over solutions;  

 Choosing a policy not on the government radar;  

 Selecting politically controversial or ethically divisive issues;  

 Competing goals or changes in priorities among funding partners; and  

 The influence of negative propaganda from pressure groups. 

ACPF Recommendations: 

 Make sure adequate funding and human resources are available to support 
your policy advocacy effort;  

 Be aware that a policy advocacy process is continuous, dynamic and iterative, 
political and even messy; 

 Adopt constructive – but principled – engagement and avoid confrontation; 
 Build on existing strengths – start with the assumption that the glass is half 

full but show that the status quo is untenable;  
 Be inclusive to help facilitate transparency and accountability in 

implementing policies and programmes;  
 Build trust: usually through informal communications (e.g. through electronic 

correspondence, corridor meetings) with stakeholders; and   
 Don’t stop your policy advocacy effort at policy formulation: at least indicate 

the way to policy implementation and enforcement. 
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Violence affecting Children in Ethiopia: A Review of the 
Qualitative Evidence from Young Lives 
Alula Pankhurst (PhD) and Nathan Negussie, Young Lives 

Violence affecting children in many forms is widespread in Ethiopia. Physical, 
emotional and sexual violence in the home and community are commonplace; 
however, the underlying factors contributing to the incidence of violence against 
children in different settings are not well understood.  

Young Lives research in this area is part of the research programme’s wider work 

seeking to understand how structural, institutional, community and individual 

factors interact to affect violence in children’s lives, with a particular focus on the 

risks and experiences of violence by gender and age.  

This presentation introduces the findings drawn from the analysis of four rounds of 

longitudinal qualitative data gathered over seven years, complemented with an 

analysis of cross-sectional survey data from Young Lives.   It includes children’s 

accounts of everyday violence in Ethiopia, and the ways in which factors at individual, 

family, community, institutional and society levels affect children’s experiences of 

violence.  

Methodology 

To explore children’s experiences of violence in Ethiopia, the analysis drew on Young 

Lives qualitative data from five different regions: Addis Ababa, Amhara, Oromia, 

SNNP and Tigray. 

The qualitative research was framed broadly, and research teams were encouraged 

to follow what children want to or are willing to talk about, within a broad set of 

topics, including children’s well-being, their experiences of transitions (for example 

moving school), and their time-use and daily experiences. Research teams were also 

encouraged to follow what children wanted to or were willing to talk about. 

A range of qualitative research methods were used, including one-to-one interviews, 

group discussions and creative activities such as drawings and body mapping. 

World Health Organization definitions and key words relating to violence, such as 

beating, bullying, hitting, harassment, and insults were used in order to search 

through the database of transcripts of qualitative interviews from cohorts in all five 

sites and all four rounds.  
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Findings 

The findings show that corporal punishment is the most prevalent form of violence 
both at school and at home, whereas in communities, emotional violence in the form 
of insults and harassment is more common. Children’s experiences of violence also 
vary along the lines of age and gender, and in different ways at various points of the 
life course.  

Violence at home (selected findings) 

At the family level, violence experienced by children is often shaped by the challenges 
of poverty and the expectation that children will contribute to the household 
economy. Likewise, family structure and circumstances play a role in children’s 
experiences of violence.  

• In the home environment, children most commonly reported corporal 
punishment and verbal admonishment. 

• Family stress associated with the challenges of poverty inevitably affects 
intra-family relationships – which relates with violence.  

• According to both girls and boys, a task refused or performed below 
standards can easily result in beatings.  

• There was evidence that some caregivers withheld food, either due to 
poverty, through neglect or as a form of punishment. 

• Caregivers seemed to use verbal admonishing, insults or curses – all potential 
forms of emotional violence – both as a substitute to beating as well as an 
additional punishment.  

• Family structure—such as parental death, marital status or the absence of a 
parent—also appears to play a role in children’s experience of violence.  

• Children respond to violence at home in different ways, ranging from 
accepting the punishment as a justified act, to fearing, avoiding or hating the 
person beating or insulting them.  

Violence at school (selected findings) 

Corporal punishment is common in school, despite being illegal in Ethiopia. Teachers 

at school reinforce violence as a disciplinary mechanism. A pedagogical style that 

emphasises individual as opposed to group work, and overcrowded classrooms 

contribute to the use of violence in schools as a disciplinary method. 

 Disrupting class and failure to live up to teacher expectations were two 
reasons given for punishment in school. 

 Failure to provide the correct response, incomplete homework, and arriving 
late or missing classes can also incite corporal punishment.  

 In most instances, teachers used sticks to beat their students. Teachers were 
said to beat students on their hands, legs and body, sometimes making them 
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kneel beforehand.  
 Children also report being insulted and intimidated by both teachers and 

other students. In some cases, this was sufficient to stop children attending 
school altogether, though there did not appear to be a direct correlation. 

 Children held mixed views about whether physical punishments by teachers 
were justified. Through their narratives, children expressed a strong sense of 
justice and objection to such punishment when they perceive it to be unjust. 

 

Violence in the community (selected findings) 

 

At community level discrimination related to poverty and ethnicity, as well as the 

notion of family honour and shame, shape children’s experiences of violence.  

• Insults and harassment are most commonly reported in the community and 
while children are engaged in work activities.  

• Physical violence in communities mainly involves physical altercations 
between children, although children and young people also experience 
emotional violence at work. 

• At the community level, violence at the workplace often relates to the fact that 
young people lack negotiating power. 

• Employers may insult young workers and possibly deduct from their 
earnings, denying them what they are due. 

• Non-physical (or emotional) violence, in the form of insults between children, 
sometimes led to fights.  

• Boys appear more likely to describe physical fights, and if the fight is between 
a younger boy and an older one, the former may give in or accept being 
beaten.  

• Children often depend on parents, other adults, or older siblings to protect 
them against violence in the community.  
 

Sexual violence  

The analysis also looked at the incidences of sexual violence. 

• Sexual violence was almost exclusively carried out by older boys on older 
girls. 

• In all five communities and in both rural and urban contexts, teenage (post-
pubertal) girls expressed a sense of not feeling safe and at risk of harassment 
from boys, particularly on the way to or from school. This seemed to be more 
common in the site in Tigray. 

• There were also harassment cases in both urban sites that girls found 
distressing. 

• Girls are generally at a higher risk of sexual violence than boys.  
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Age and gender differences 

The analysis found that children’s experiences of violence vary along the lines of 

gender and age. 

• In homes: Overall, children’s experiences indicate that when they are young, 
caregivers seem to believe that children should not be punished.  Children in 
middle childhood appear most vulnerable to beatings.  

• In schools: Corporal punishment seems more common in middle childhood. 
Younger children in pre-school (four-six years) and older children in their 
mid-teens (14-17) seemed less likely to experience physical violence.  

• In community context: Older girls are more at risk of being harassed by boys 
on the way to school both in rural areas and urban contexts in all the sites.  

Implications and Recommendations 

Children’s experiences of violence are shaped by a variety of factors at family, 

institutional, community and societal levels. The analysis concludes that addressing 

violence against children therefore requires a multi-level approach that tackles not 

only the violence perpetrated against children, but also the underlying forces driving 

that violence.  

For Government: 

• There is a need for greater inter-sectoral coordination on violence affecting 
children by creating awareness and implementing existing national policies, 
strategies and action plans, and finalising and updating draft legislation.  

• The Ministry of Women and Children Affairs (MoWCA) should pursue the 
implementation of the National Strategy and Action Plan on Violence against 
Women and Children and the National Strategy and Action Plan on Harmful 
Traditional Practices and update the Action Plan on Sexual Abuse and 
Exploitation of Children. MoWCA should also revise and finalise the draft Child 
Policy.  

• The Ministry of Justice has a key role to play in implementing existing legal 
provisions and revising and updating further appropriate legislation in 
coordination with other relevant ministries from federal to regional and 
woreda levels. 

• The Ministry of Education should further promote the implementation of the 
Code of Conduct on School Related Gender-Based Violence, and the National 
Policy framework for ECCE in preventing violence in schools. Specific 
guidelines and codes of conduct should be revised and developed to prevent 
violence and promote positive discipline in schools. 

• The Ministry of Labour and Social Affairs (MoLSA) should prepare guidelines 
based on the Social Protection Policy for social workers to implement child 
protection against violence and should consider piloting conditional cash 
transfers.  MoLSA should also seek to protect the rights of working children 
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beyond the National Action Plan on the Elimination of the Worst form of Child 
Labour.  

 

For Network Alliances, UN Organisations and NGOs: 

• Coordination of initiatives addressing violence affecting women and children 
needs to involve greater collaboration between government, alliances and 
networks. 

• UN organisations, especially UNICEF in coordination with UNFPA, ILO, WHO 
and other non-government agencies, can play a key role in promoting 
research and the development of guidelines and measures to prevent violence 
against children. 

• International and local NGOs working on child violence issues should further 
promote the prevention of violence and address the needs and rehabilitation 
of children who have been affected.  

 

For Reaching Communities: 

• Initiatives to prevent and address violence against children must reach down 
from the federal to the regional and woreda levels and especially the kebele 
and community level where the violence is carried out and affects children. 

• At the kebele level, health extension workers, social workers, schools and 
school clubs can play key roles in countering and addressing violence against 
children. 

• Examples of social norms change involving local customary and religious 
leaders and celebrities can also be very effective especially when leaders 
become role models.  

• Linkages between customary and formal justice through social courts and 
woreda courts can promote the reporting and addressing of cases of violence.  

• Initiatives to encourage positive parenting have also been shown to be 
effective and pilot approaches should be upscaled and mainstreamed.  

 

For Research Institutions: 

• National and international research institutions should promote research on 
violence affecting children.  Pan-African institutions should bring together 
policy relevant research from different countries. 

• Research institutions should focus on under-researched topics such as the 
longer- term consequences of violence, differential children and young 
people’s experiences of violence, forms of emotional violence, and changing 
norms and values that condone violence.   

• Professional associations can play a key role in training of social workers to 
address problems of violence affecting children. 
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Enhanced Employment and Productivity: Essential Conditions 

for a Demographic Dividend in Ethiopia 
Professor John Cleland, London School of Hygiene & Tropical Medicine, Angela 

Baschieri, UNICEF Ethiopia and Professor Tassew Woldehanna, Addis Ababa 

University 

 

Introduction 

 

Ethiopia aspires to become a middle-income country within the next 15 years or so, 

building on and further accelerating the rapid improvements of the past 15 years.  

 

The Central Statistical Agency (CSA) Demographic Change Projection for 2015-2020 

indicates that the proportion of the working age population will increase faster than 

the proportion of population of infants and children aged less than 15 years. The 

potential economic and social benefits flowing from this change are known as the 

‘demographic dividend’ and expectations have been raised that such demographic 

changes will automatically bring speedy progress. However, the dividend is not 

guaranteed.  For example, the number of educated young people seeking employment 

and livelihoods will be particularly large and challenging.  

A study was undertaken to assess the potential role of demographic change between 

now and 2032 in achieving or thwarting this aspiration. This presentation shared the 

findings pertaining to: 

 Population changes over the next 17 years; 
 Opportunities and threats posed by demographic change (with a focus on 

employment and productivity); and 
 The ‘triple challenge’ facing Ethiopia as a result of these changes.  

Findings 

Based on the CSA demographic change projection for 2015-2020: 

 Between 2015 and 2032, the population will grow from 90 million to 126 million, 
an increase of 40 per cent.  

 The absolute growth in population numbers will continue to increase despite 
a falling rate of two million a year.  

 The urban population will grow faster than the rural population (urban – 50 
per cent increase, rural – 25 per cent increase). But Ethiopia will remain 
predominantly a rural country. 

 The labour force will increase rapidly with an annual increase of 1.7 million. 
Youth entering the labour force will be better educated. 
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 The regional distribution of the population will change little.  
 Fertility will fall but the number of births per year will remain constant. 

Although the Total Fertility Rate (TFR) is expected to fall, the annual number 
of births will remain unchanged because of the rise in the number of married 
couples. The number of women in the reproductive age span will grow by 51 
per cent.  

 Mortality will decline. The CSA expects that life expectancy will improve from 
62 to 68 years. The percent increase in the old age population (65 and over) 
will be 85 per cent but the absolute increase will be only 2.3 million.  

What could this mean for Ethiopia – opportunities and threats?  

Provided that employment and productivity does not drop, an increase in the 

proportion of the total population in the prime working ages will be economically 

beneficial.  

 A fall in dependency ratios brings a small automatic economic benefit that can 
be amplified by increased savings/investment together with a more skilled 
labour force and a greater economic role for women. 

 Modest growth in school age population permits focus on improving quality 
(technical and vocational skills essential).  

 Declining fertility and stabilisation of annual births will reduce maternal 
deaths and allow better coverage of obstetric services.  

 Smaller families should mean better education and health care of children.  
 

But continued population growth will also lead to: 

 A large annual increase in the labour force which will overwhelm wage 
employment opportunities and result in the swelling of a low-income 
informal economy. 

 An increase in the rural population which will result in increased landlessness 
and unviable small farms (40 per cent of farms already less than 0.5 hectares). 

 Rapid urbanisation that poses danger of outstripping urban infrastructure 
and affordable housing. 

Employment, productivity and livelihoods: the triple challenge  

The authors of the paper identify three areas in which these projected changes will pose 

major challenges: 

 

1) Employment and productivity in rural Ethiopia  

 Ethiopia will remain a predominantly rural, agricultural nation and as such, 
productive employment among the rural agricultural population will remain of 
central importance.  
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 Smallholder farmers account for 96 per cent of land and 96 per cent of cereal 
production yet 60 per cent own less than one hectare. In the highlands where 
the majority of population lives, there is little prospect of bringing more land into 
production.  

 The government’s vision as laid out in the 2009 National Employment Policy and 
Strategy of Ethiopia is to transform largely subsistence family farms into 
commercial enterprises through modernisation. This strategy is feasible for larger 
family farms, with access to burgeoning towns, but less feasible for small family 
farms in remote rural areas.  

2) Growth in formal sector wage employment 

 

Ethiopia has witnessed little growth in the manufacturing sector. A shift from 

agriculture to manufacturing has proved to be the route out of poverty in Asia, and 

historically in Europe.  

Industrialisation in Ethiopia depends upon: 

 Competing with low wage countries in Asia  
 The relative skills and productivity of the labour force 
 The cost of raw materials (e.g. timber, steel, cotton) 
 A conducive institutional environment (Ethiopia 132/189 in World Bank 

‘Doing Business’ rankings)  

3) Increased productivity in the informal sector 

The third challenge is to enhance the productivity of the informal sector, with the 

ultimate goal of ensuring that some young people succeed in creating businesses that 

grow and provide employment for others.  

 Young people are more educated: One-quarter of the young men and women 
seeking jobs and livelihoods will have some secondary or higher education 
qualification and this proportion will rise over the next 17 years. 

 Young people’s aspiration to earn urban salary jobs poses its own challenge. 
 Much of Ethiopia’s educated rural youth will have no option but to migrate to 

urban areas or seek off-farm livelihoods in rural areas. 
 Vocational skills are required to match market needs (e.g. through 

apprenticeships). 
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Conclusions 

Demographic changes over the next 17 years are favourable but do not guarantee the 

continuation of rapid socio-economic progress. Consequently, how best for Ethiopia 

to transit from poverty to lower middle-income status remains uncertain.  

The change in age structure represents a small automatic boost to incomes per head, 

provided that employment and productivity does not fall. It could facilitate a major 

stimulus to economic welfare if (a) the opportunity to improve human capital through 

better education and health is seized, and (b) productivity of the labour force is 

raised.  The former condition (a) has already been partially fulfilled and further 

progress can be expected with confidence.  

The one note of caution concerns the quality and relevance of the education system. 

The priority should be to equip young men and women with the skills and attitudes 

necessary to succeed with work. Condition (b) is partly dependent on (a) but also 

encounters the prospect of rapid increases in the size of the work force.  

The Ethiopian government requires a focused policy in order to reap the 

demographic dividend. Ethiopia needs to have a national skill development mission, 

increased attention to quality of education, generate employment in the urban sectors 

and substantially reduce the rural disguised unemployment.  
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The Contribution of TVET College Graduates for Advancement 

of Agricultural Productivity in Ethiopia with Particular 

Reference to Two Selected Woredas in Oromia and Amhara 

Regional States  
Messay Mulugeta (PhD) and Teferi Mekonnen(PhD), on Behalf of Consortium of 

Christian Relief and Development Associations 

 

The Technical and Vocational Education and Training (TVET) programme was 

launched by the Ethiopian Government as a way of improving livelihoods and 

creating a skilled workforce to help contribute to the overall economic and social 

development of the country.  

 

Agriculture is Ethiopia’s dominant economic sector, providing approximately 52 

percent of the country's gross domestic product, 80 per cent of its employment, and 

90 per cent of its export earnings. The objectives of this study were to assess the 

contribution of TVET graduates and development agents (DAs) in the advancement 

of agricultural productivity and offer recommendations for improving the TVET 

programme based on the issues identified. 

 

 

Methodology 

 

Primary data was collected in two woredas in the Oromia and Amhara regions. 

 Key informant interviews: Researchers interviewed woreda administrators, 
heads of woreda agricultural, investment and education bureaus, TVET 
graduates, kebele development agents and the farmers. 

 An in-depth questionnaire was carried out with beneficiary farmers who have 
worked with agricultural TVET (ATVET) graduates and DAs. 

 

The researchers also performed a desk review of secondary data related to the 

educational system of Ethiopia, especially the TVET, and agricultural research 

outputs.  Documents included: Education and Training Policy of Ethiopia (1994), 

National Technical and Vocational Education and Training (TVET) Strategy (2008), 

Growth and Transformation Plan (GTP) 2010/11-2014/15, Growth and 

Transformation Plan II (GTP II) 2015/16-2019/20, the Ethiopian National 

Qualifications Framework (ENQF) (2007), the National TVET Qualifications 

Framework (2010) and Ethiopian Agricultural Sector Policy and Investment 

Framework (2010/11-2019/2020). 
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Findings 

 

The researchers find that while the TVET program in Ethiopia is invaluable, it is 

beleaguered by challenges. These include, but are not limited to:  

 Limited public and private funding to provide quality training;  
 Low quality of training as some graduates lack practical skill and experience; 
 A shortage of training resources at TVET colleges and Farmer Training 

Centres (FTCs);  
 Lack of the graduates’ stamina to work in rural areas;  
 Political interference by cadres and/or administrators; and 
 Poor infrastructure in rural areas.  

 

Perception of farmers towards TVET graduates 

 

 Most farmers argue that farming does not need training. 
 Some farmers think that DAs lack passion and don’t have the stamina to bring 

about changes in agricultural activities.  ‘’The DAs ‘…do not want to take off 
their shoes and engage in practical farming activities. They do not want to come 
to our farm fields during rainy seasons when the ground becomes muddy, the 
time that we badly need their support. They really lack the determination to do 
so.’ ” 

 Some DAs attempt to force farmers to implement unharmonious and out of 
place farming activities. 

 The farmers comment that potential DAs should be selected from the local 
community and that training must integrate local, indigenous and scientific 
knowledge of agricultural productivity in the area. ‘‘We need an agro-
technologist who can improve our ploughshares and sickles...We need a clued-
up person who can provide us with fast-maturing species... We need someone 
who can unburden us from our backbreaking farming activities. Not someone 
who spends our time nagging us trivially.’’ 

 

Views of government officials at different levels 

 

 No adequately staffed and equipped FTCs exist in either woredas. 
 ATVET graduates are not contributing as per the expectation of the 

government – no one is tracking their performance. 
 The DAs want to join the bureaucratic system of the government to prosper, 

not because they are interested in farming. 
 

Why is there joblessness among TVET graduates? 

 

 A lack of basic resources (such as land, livestock and water for irrigation) has 
forced some TVET graduates to turn their backs on rural livelihoods. “My 
father has six children, a few cattle, and less than one hectare of farmland. 
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Imagine what will happen if he tries to share out one hectare to six of us? How 
can I think back to rural life amidst the scarcity of land there?” 

 Graduates of TVET agree that the problem lies in its implementation. For 
example, the quality of TVET training is often poor and irrelevant. ‘‘…Most 
TVET trainings are meant for urban areas... for example, surveying, metal 
fabrication and IT. What do the graduates of these trainings do in rural areas?” 
 

TVET graduates engaged in their own/their family’s agribusiness 

 

 The national TVET strategy recognises self-employment representing an 
important route into the labour market. Against this background, however, 
the researchers found only five TVET graduates engaged in their own 
businesses. 

 TVET graduates are still ready to abandon their farming activities for 
employment opportunities in urban areas. 

 

Conclusions and Recommendations 

The study finds that despite the challenges identified, TVET has immense potential to 

contribute to employment creation, technology transfer, poverty reduction and rural 

economic growth in Ethiopia. A well-thought-out and well-advised implementation 

strategy involving all actors working on ATVET and the rural economy is therefore 

required to secure its success. 
 

Recommendations for policymakers  
 

 Instigate a tighter selection process for potential TVET trainees; 
 Develop a training curriculum that takes into account local needs and 

traditions; 
 Provide continuous and frequent on-job training to DAs; 
 Introduce rewarding mechanisms for best achievers and model TVET 

graduates;  
 Improve the quality of TVET training instructors and their own training; 
 Ensure that TVET colleges are well-equipped and have adequate training 

materials; and  
 Address the lack of employment opportunities in the rural job market – 

promote private sector investment in an attempt to diversify and develop the 
manufacturing sector of the economy. 
 

Recommendations for CSOs/ NGOs 
 

 Promote further investment in key rural infrastructure; 
 Select and support the right partners at the right time and in the right 

locations; and 
 Work towards scaling up rural-based good practice. 
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Child Wellbeing in Ethiopia 
Seid Jemal, Central Statistical Agency of Ethiopia and Martha Kibur, UNICEF Ethiopia 
 

Introduction 

 

Over the past decade, Ethiopia has enjoyed rapid economic growth and has seen a 

sizeable decrease in poverty levels.  Progress on reducing poverty however, has 

lagged behind economic growth, suggesting that vulnerable groups, such as children, 

may not have equally benefited from the development process.  

This presentation shares key findings from the report ‘Child Wellbeing in Ethiopia’ 

which draws on data from the Household Income and Consumption Expenditure 

Survey (HICES) and Welfare Monitoring Survey (WMS) for 2010/2011. The report, 

compiled jointly by the Ethiopian Central Statistics Agency (CSA), UNICEF and Oxford 

Policy Management (OPM), mainly focuses on money metric analysis of poverty but 

also looks at some important non-monetary measures of welfare.  

Findings2  

Overview of child poverty in Ethiopia 

There are 13 million Ethiopian children who live in poor households, two million of 

whom live in extreme poverty.  

 Children are more severely affected by poverty (32.4 per cent) and extreme 
poverty (5.2 per cent) than adults (29.6 per cent and 4.5 per cent, 
respectively).  

 The poorest children are found in households whose head is employed in the 
informal sector. 13.1 per cent of these children live in extreme poverty.  

 Children engaged in child labour and out-of-school children tend to have 
lower aggregate levels of consumption than other children, but do not have 
significantly higher poverty rates.  

 Due to its high level of inequality, Tigray has one of the highest levels of child 
poverty in the country (37 per cent), in spite of having one of the highest 
average levels of household consumption.  

 Children in the poorest decile receive less than half the daily caloric intake of 
children in the top decile. The poorest children are also four times less likely 
to have had an assisted delivery at birth.  

 A child in the poorest decile was 67 per cent more likely than a child in the 
richest decile to live in inadequate housing, and less than half as likely to 
complete primary school before 18.  

                                                           
2 Findings selected from the OPM briefing that accompanied the presentation. 
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More than half of all expenditures go to food  

 Ethiopian households consumed, on average, 5410 birr per adult equivalent 

per year on all consumption items. More than half of this (54.6 per cent) went 

to food consumption. However, there were significant differences between 

households in terms of consumption patterns, depending on socio-economic 

and cultural factors.  

 The lowest aggregate levels of consumption were found amongst households 

classified as ‘other religions’ (non-Christian, non-Muslim). The disaggregation 

by region and by area of residence shows that urban households tended to 

spend significantly more than rural ones on housing/ fuel, and transport/ 

communication. 

 Households with out-of-school children (seven-17 years) and working 

children under the age of 14 were particularly badly off. These households 

also tended to spend a significantly higher proportion of their income on 

alcohol and tobacco, and significantly less on health and education.  

One in three children live in poverty  

 The poverty headcount for children is 32.4 per cent, compared to 29.6 per 

cent for the whole population, whereas the extreme poverty headcount is 5.2 

per cent for children, compared to 4.5 per cent for the entire population. The 

gap and severity of poverty/ extreme poverty are also significantly higher for 

children than for adults. 

 The highest rate of extreme poverty (13.1 per cent) is found among children 

living in households headed by people employed in the informal sector.  

 Overall poverty rates were not significantly higher amongst children engaged 

in child labour, in spite of their lower overall levels of consumption. This 

suggests that child labour may, in some cases, be a mitigating strategy that 

allows low-income households to escape poverty.  

 Oromia has the largest number of poor children (over 5 million), whereas 

SNNP region stands out in terms of the number of children living in extreme 

poverty (nearly 800,000).  

Inequality harms the fight against child poverty  

 The highest levels of inequality are found in Tigray and Addis Ababa, followed 

by Benishangul and SNNP. The high levels of inequality may explain, for 

instance, why Tigray has one of the highest levels of child poverty in the 

country (37 per cent), in spite of having one of the highest average levels of 

household consumption, after Harari and Addis Ababa.  
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Poverty and inequality hamper human development  

 The analysis of human development outcomes by economic characteristics of 

the household, shows that poor children have significantly worse outcomes 

than non-poor children in almost all dimensions of wellbeing, and the 

disadvantage tends to be the largest for the poorest households.  

 Children in the poorest 10 per cent (decile) of households are four  times less 

likely to have had an assisted delivery at birth than children in the richest 10 

per cent of households.  

 Children in the poorest decile receive less than half the daily caloric intake of 

children in the top decile.   

 A child in the top decile is more than twice as likely to complete primary 

school before 18 as a child in the bottom decile. More than half of all children 

aged 10-17 in extremely poor households are illiterate, compared to a quarter 

in the top decile.  

 In Amhara, 8 per cent of girls aged 10-17 were married, compared to just one 

per cent in Somali Region. Similarly, the percentage of girls exposed to Female 

Genital Mutilation (FGM), varied from 57 per cent in Afar to less than 10 per 

cent in SNNP, and Gambella. 

 In rural areas of Afar, Somali and Dire Dawa, over 80 per cent of children did 

not have access to a toilet. The highest proportion of children living more than 

30 minutes away from a water source could be found in Somali Region during 

the dry season (28 per cent).  

 A child in the poorest decile was 67 per cent more likely than a child in the 

richest decile to live in inadequate housing (neither adequate roof, nor 

adequate walls, nor adequate floor), and almost three times more likely to live 

in a crowded house (more than four persons per room).  

Recommendations3 

The findings of this report highlight the importance of addressing poverty and 

inequality head on. Indeed, most dimensions of child wellbeing, including health, 

nutrition and school completion, are strongly correlated with household income. But 

focusing on economic growth alone will not be sufficient. First, high levels of poverty 

can persist even when the average income is raised, if structural inequality is not 

addressed. Secondly, there are pockets of hard-to-reach poor that will require special 

                                                           
3 As outlined in the OPM briefing that accompanied the presentation. 
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interventions. For instance, the analysis has highlighted the plight of children living 

in households whose head is employed in the informal urban sector, as well as 

children from (non- Muslim/ non-Christian) religious minorities.  

The analysis also shows that a focus on monetary poverty alone will not be sufficient 

to address all dimensions of child wellbeing. For instance, the researchers found that 

school enrolment and food security did not vary significantly by income above a 

certain level. In these cases, a more detailed analysis will be required to identify the 

exact structural or other constraints (e.g. infrastructure, opportunity costs, etc.) that 

prevent children from achieving human development outcomes in each sector.  

Finally, there are issues that appear determined largely by non-financial factors. 

These include, for instance, child protection issues, such as FGM or child marriage, 

which varied mostly by gender and geographic location. For these issues, a different 

approach will be required, focusing on cultural and non-financial barriers.  
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From Early Marriage, Risky Migration, Domestic Work and 

Street Life into Transformative Education  

Ruth Desta, CHADET and ChildHope UK 

 

Introduction 

 
The Girls’ Education Challenge (GEC) aims to improve the learning opportunities and 
outcomes for up to one million of the world’s most marginalised girls. In Ethiopia, 
ChildHope UK and CHADET are working together to ensure that young girls are able 
to enrol and remain in school to learn numeracy, literacy and life skills. 
 
The project targets 17,503 girls in 48 schools in 30 kebeles – 24 in Amhara and six in 

Oromia. Programme activities are designed and facilitated to change circumstances 

and deliver support at three levels: 

 At the individual girl level: The project focuses on delivering academic and life 
skills to girls (for example, mathematics, English, Amharic and Afan-Oromo 
tutorials).  

 At the school level: GEC focuses on creating safer, stimulating and less 
discriminatory environments (for example, supporting girls with disabilities, 
building toilets, and establishing girls’ reading corners).  

 At the family and community level: The focus is on increasing knowledge and 
skills to support marginalised girls’ education (for example, supporting 
committees to better coordinate girl’s education and child protection issues).  

 

This presentation provides an overview of the findings of the midline project 

evaluation carried out on behalf of the programme between December 2015 and 

January 2016. 

 

Evaluation Methodology 

A quasi-experimental design was used for comparing the results between treatment 

and control groups to evaluate the impact of the programme implementation at the 

midline.  A total of 1,950 children were included in the sample for the evaluation – 

975 girls from the treatment kebeles and 975 from the control kebeles.  

A number of qualitative and quantitative survey instruments were used including: 

 Learning and life skills tests: Early grade reading assessment (EGRA) and early 
grade maths assessment (EGMA) tests were administered. A girl’s ability to 
negotiate key life decisions was measured through two proxy indicators: self-
efficacy and self-esteem.  

 School register records: Register records were monitored to measure 
attendance and retention rates.  
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 Household survey: The household survey gathered information related to 
questions about the girl, her household environment and other background 
characteristics.  

 School survey: The school survey measured information about school 
infrastructure, teaching environment, teaching material supply, classroom 
facilities, etc. 

 Community survey: A community questionnaire gathered information on 
infrastructure available in the community, access to roads, number of schools 
in the community, type of crops grown, and market access, etc.  

 Focus group discussions (FGDs) and individual interviews: FGDs and interviews 
were held with girls, caregivers and other key informants based on those 
interviewed at baseline. They capture the perceptions, experiences and 
practices of families, communities, schools, and governmental and other 
institutions relevant to girls’ education and lives.  

The evaluation report also highlights the limitations of the evaluation approach and 

the steps taken to mitigate these.  

Findings (selected) 

Improvements in literacy and numeracy skills 

 Literacy findings: The project can be seen to have had improvements on 
literacy outcomes for the girls involved. Literacy scores were higher after the 
intervention. However, the increase was not greater than the control group.  

 Numeracy findings: The project has had a statistically significant impact on 
numeracy outcomes for the girls involved. Numeracy scores were higher after 
the intervention, with a greater increase for the treatment group. 

Improvements in school attendance 

 There has been a significant increase in enrolment rates among the treatment 
group (86.46 per cent - 95.69 per cent), in the control group (90.46 per cent - 
95.29 per cent) and within the sample as a whole (88.46 per cent - 95.49 per 
cent).  

 More girls within the treatment group (6.95 per cent) dropped out at baseline 
and then re-enrolled at school in midline than the control group (4.79 per 
cent).  

 There was a significant increase in enrolment between baseline and midline 
among six-eight year olds for both the treatment and control groups. For nine-
11 year olds, enrolment significantly increased within the treatment group 
only. Among 16-19 year olds, enrolment reduced for both the treatment and 
control groups, but this difference was significant for the treatment group 
only.  
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Improvements in self-efficacy and self-esteem  

 The project has achieved significant improvements on self-efficacy and self-
esteem rates for the girls involved. Self-efficacy and self-esteem outcomes 
improved in both groups, but for each outcome the improvement was greater 
in the treatment group. 

To what extent has the GEC reached marginalized girls? 

The evaluation found: 

  

 There are no differences in impacts for girls who work/do not work on farms, 
are disabled, and for teenage/non-teenage girls.  

 Girls who are exposed to labor exploitation still benefit from the program in 
terms of attendance. 

 Girls who are exposed to risky migration show much larger positive impacts 
on self-esteem due to the program. However, the effect of the program on 
literacy is much lower for these girls and is in fact negative. 

 Girls from minority language backgrounds experience negative impacts on 
attendance. 

 Girls of Muslim background experience negative impacts on attendance, but 
larger positive effects on self-esteem while girls of Orthodox Christian 
backgrounds experience the reverse. 

 Girls from urban areas experience negative impacts on literacy, whereas for 
girls from non-urban areas, the experience is positive.  

 

The effect of the intervention on barriers and their impact on learning and attendance 

The evaluation team tested for associations between factors that were anticipated to 

act as barriers to education outcomes and their effect on girls’ outcomes.  

 Economic factors: The project appears to be having positive improvements on 
reducing the financial barriers to girls’ education. The burden of domestic 
labor remains a considerable one for girls in the project area. However, the 
intensity of work has reduced, particularly for the girls involved in the project. 
Overall, poverty and domestic work still features prominently in accounts of 
girls not attending and poor performance in school.  

 School factors: The broad package of supports has been viewed as having a 
positive result on overcoming barriers to girls’ education. Tutorials in literacy 
are positive drivers of attendance rates and EGMA scores. There has been a 
statistically significant reduction in the number of times that the girl saw the 
teacher use a cane/stick/ruler during the lesson in both the treatment and 
control group. 

 Violence and safety: The findings suggest that elements of the intervention 
were successful in reducing the barriers to education around violence and 
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safety at school.  In terms of violence and safety, feeling safer at school 
compared to two years ago is a positive driver of literacy scores. The Letter 
Link intervention is significantly and positively associated with attendance 
and literacy scores.  

 Personal factors: There had been a statistically significant improvement in 
both self-esteem and self-efficacy but especially in self-efficacy over the 
course of the GEC project. In terms of the intervention being a member of a 
Girls Club is a positive driver of literacy.  

Conclusion 

The midline evaluation has highlighted certain aspects of the project that require 

further analysis and possible improvement, for example, improving literacy rates, 

considering how to manage boys’ perceptions of the project, and understanding girls 

voluntarily entering into early marriage. However, analysis of the quantitative and 

qualitative data from the midline evaluation enables the evaluators to conclude that 

the programme’s overall theory of change remains sound, and elements of the 

intervention such as livelihood support, teachers’ training, tutorials, reading corners, 

Letter Link, and Girls’ Clubs are being successful in achieving the project goal of 

reducing the barriers to girls’ education outcomes.  
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Can Children in Ethiopian Communities Combine Schooling 
with Work?  
Yisak Tafere (PhD) and Alula Pankhurst (PhD), Young Lives 
 

Introduction 

 

There are opposing views regarding the link between children’s work and schooling. 

Much of the international literature assumes that work negatively affects children’s 

development, including their health and above all their schooling. The alternative 

view, while acknowledging possible detrimental effects of work on children, suggests 

that the beneficial effects for households living in poverty and for the children 

themselves are much greater and therefore contends that combining work with 

schooling is not only possible, but can be useful and in some cases is necessary. 

Regardless of the debates, combining school with work presents challenges for 

children growing up in contexts of poverty. By drawing on longitudinal data gathered 

by Young Lives, this paper considers how children, particularly those living in poverty 

and difficult circumstances in Ethiopia, experience both work and schooling and how 

these are inter-related in selected urban and rural communities.  

Methodology 

The paper draws on three rounds of both the Young Lives household and child survey 

and the qualitative study.  

 It focuses on data from the Older Cohort children (born in 1994/5) since their 
involvement in work and schooling is more apparent than among the Younger 
Cohort (2001/2).  

 The survey involved nearly 1,000 children drawn from 20 sites and the 
qualitative data from five qualitative study sites involving 30 Older Cohort 
children (equal numbers of boys and girls, with 18 children from rural and 12 
from urban sites). 

 Data on schooling and children’s work and activities is analysed to show 
changes in time spent by children on work and in school over the years and 
differences based on urban/rural location and gender of children.  

 From the qualitative study, the study considers the different work-schooling 
relationships among children who combine paid work with schooling, do 
family or income-generating activities outside of their school time and those 
who quit school because of work.  

 The data were generated through (1) interviews with children, (2) diaries 
recorded by children, (3) education timelines, and (4) relevant questions on 
combining work and schooling. All, except one boy who never joined school, 
were able to complete their own one-week diary. The researchers checked 
them every three days and translated them from local languages into English.  
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Study Context 

 Households in the qualitative study areas are generally poor and many rely 
on the Productive Safety Net Programme (PSNP).  

 In urban areas, such as Bertukan4 in Addis Ababa and Leku in Hawassa, 

households earn their living through petty trade, street vending and casual 
labour and children are much involved. In the rural areas of Leki in Oromia, 
Tach-Meret in Amhara and Zeytuni in Tigray, agriculture is the main source.  

 Schools are available in every community. Children’s work is within the 
communities and very close to schools, allowing children to combine work 
with schooling.  

 

Findings 

Quantitative findings 

 A third of the children were not in school at the age of eight and almost a third 
of the caregivers mentioned the need for children to work as the reason. 

 Children across the board worked as well as going to school, irrespective of 
age, gender, location and wealth. Children from poor households were more 
likely to participate in all work activities than children from richer 
households. Children from non-poor families spent more time in school and 
on schoolwork than those from poor families.  

 Time children spent on work in average day increased by 20 minutes between 
ages of 12 and 15. 

 Girls spent more time in school than boys, but boys spent slightly more time 
studying at home. 

 Children spent nearly six hours in school, with slightly more time spent there 
by urban children. 

 Rural children spent less time than urban children both attending school and 
studying at home. At age 15, rural children spent more than two hours per 
day on work more than urban children.  

 

Qualitative findings 

 The qualitative analysis showed that all the children were engaged in some 
domestic work, with more burden on girls. Most of the children were involved 
in paid work, in rural areas in various forms of waged labour and income-
generating activities, and in urban areas mainly in informal-sector activities 
or casual employment.  

 Many children also felt a strong sense of obligation to work to assist their 

                                                           
4 All the site names are pseudonyms to protect the identity of the respondents. 
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families, especially those from very poor backgrounds or families facing 
health or economic shocks.  

 Many children, especially those from poorer backgrounds and those with 
families facing shocks, soon found themselves entering a cycle of missing 
school to work, which then affected their ability to learn, their motivation, and 
their results. If they repeated grades they tended to become increasingly 
disillusioned and pessimistic about the likelihood of succeeding in and 
through school.  
 

 These children aspired to alternative livelihoods or careers that did not 
require education, and which became more attractive or the only viable 
option, often compounded by parental pressure. However, a few were 
successful in finding gainful forms of livelihood, despite having no formal 
qualifications.  

 Despite the risks children faced, most did not see an alternative to working 
and viewed this as their duty, and as a natural way to follow in the footsteps 
of their parents, who sometimes encouraged them to give up school to work.  

 Some enterprising older children were able to develop skills through 
working, and a few were able to invest and start small businesses that might 
grow.  

 Very few children living in these poor circumstances had the energy, time and 
perseverance to succeed at school and keep faith in their ability to improve 
their options through education.  

 

Conclusion 

Expanding opportunities for paid work have put a strain on children’s ability to 

combine work and school successfully. While work may be necessary and beneficial 

for the children and their families, excessive work can detrimentally affect children’s 

schooling, with a greater burden on children from poorer families. The opportunity 

for work can enable children to make the best of their conditions by combining work 

and school as far and as long as possible, though it rarely changes their family poverty.  

While prohibiting children from doing certain harmful activities and working for long 

hours at a young age may seem logical at face value, it may not be realistic in certain 

contexts. Children from poor families, like those included in this study, need to work 

while trying to attend school because their circumstances oblige them to do so. 

Children may not have the capacity to change the structural impediments they face, 

but they may make best use of the situation. However, children who are unable to 

change their family poverty, but have the opportunity for work, can make the best of 

their conditions by combining work and school as far and as long as possible.  
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Recommendations 

The findings raise questions about the quality and value of education for children 

living in poor circumstances, the risks associated with the expansion of paid work and 

the constraints on children managing school and work.  

Potential policy implications include: 

 The need for social protection for children living in households facing shocks. 
 The need for flexible learning opportunities for working children.  
 Ensuring that when children have to work they are not involved in the ‘worst 

forms’ of work, nor in excessive hours or hazardous working conditions.  
 Raising awareness of the extra burden placed on girls.  
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Expanding Access to Early Childhood Education Services 

Maekelech Gidey, UNICEF Ethiopia 

Introduction 

School readiness is globally acknowledged as an effective way to ensure improved 

learning outcomes for children across primary and secondary education. In spite of 

the progress made in Ethiopia to increase the standard of education and the numbers 

of children attending school, issues still remain. For example, the national dropout 

rate at Grade one still stands at 19 per cent and a vast majority of children (61 per 

cent) have no access to preschool education.  Progress towards the universalisation 

of the early childhood education through the formal pre-primary class approach is 

likely to be slow and long-term given high infrastructure and management costs. 

 

Accelerated school readiness (ASR) is a special drive to ensure an increase in the 

number of children who access a quality school readiness programme before starting 

Grade one. The initiative aims to:   

• Provide cost effective alternatives for regional governments to provide a low 
cost accelerated readiness programme to ensure all children enter Grade one 
with a minimum level of readiness. 

• Move the focus from mere attendance of pre-school to ‘readiness level’ as an 
indicator for measuring pre-school experience. 

• Increase on-time enrolment in Grade one and reduce dropout and improve 
achievement in early grades. 

 

This presentation introduces ASR and shares the early findings of an impact 

assessment carried out by the American Institutes for Research (AIR) who assessed 

and evaluated the effectiveness of ASR in Ethiopia.  

 

Programme Approach 

ASR is a story, play, conversation and activity based programme that aims to help 

children to achieve a minimum level of school readiness. The curriculum is designed 

based on Minimum Learning Competencies, which integrate all aspects of children’s 

development. 

Focused on pre-language, pre-mathematics and physical, social and emotional 

development, the ASR curriculum is completed in eight weeks, 160 hours (20 hours 

over five days) covering indoor and outdoor activities. A trained teacher or facilitator 

leads the children’s play and learning activities. 
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Programme Delivery 

ASR is implemented in two ways: 

• ASR Summer Programme: in schools with O-Class, available to all children 
who did not attend O-Class or any types of school readiness programme 
before entering Grade one between July and August. 

• ASR Grade one programme: in schools without an O-Class as a special 
readiness programme in the first two months of Grade one in September and 
October.  

The children who attend have had no exposure to school readiness programmes 

before and have been identified as needing more support in preparing them mentally 

and socially for school. The teachers are a mix of O-Class facilitators, and grade one 

teachers for the summer ASR and grade one teachers for the Grade One programme. 

 

The ASR Curriculum 

 

For the teacher 

• Conversation cards with language, mathematics and social and 
environmental themes – one per week. 

• Story books with eight stories – one per week. 
• Play (indoor and outdoor) and Rhyme – one per week. 
• A teacher’s guidebook that details the activities to be carried out by 

teachers/children. 

For children 

• Activity/worksheet for children covering mathematics, language and social 
and environmental issues. 

• Play materials. 

By focusing on competencies rather than content, the programme allows for:  

 Use of the same material for different purposes.  
 Repetition of the same game or activity to increase complexity.  
 A stop to the tendency to rote learning.   
 Teachers to use their creativity.  
 Evaluation activities that are not content specific, making it more joyful to 

learn.  
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The ASR Impact Assessment 

The American Institutes for Research (AIR) has been engaged to assess and evaluate 

the effectiveness of the ASR Programme. The effectiveness of the two ASR 

programming models were evaluated in developing children’s school readiness and 

in improving attendance, retention and academic achievement at the end of Grade 

One. 

28 schools in Metekel area were selected from woredas not previously supported by 

UNICEF comprising of:  

• Nine Summer ASR,  (108 children) 
• Nine that received the Grade 1 ASR,  (102 children) 
• Five schools with only regular O-Class (60 children)  
• Five schools with no O-Class and no ASR (60 children) 

The evaluation found that in terms of academic school readiness, students in the ASR 

summer group performed significantly better than the students of O-Class group in 

mathematics and literacy. 

• Mathematics: (ASR summer: 64 per cent, O-Class: 54 per cent) 
• Literacy: (ASR summer: 62 per cent, O-class: 51 per cent) 
• Environmental Science: (ASR summer: 44 per cent, O-Class: 40 per 

cent) 

In other non-academic school readiness (executive function, task persistence, 

attention span, attention to direction, self confidence, etc.) there were no significant 

differences between the students in ASR summer and O-Class group. 

A further Randomized Control Trial in the Oromia region is planned to: 

• Assess the increase in school readiness that can be achieved through the ASR 
programme.  

• Assess the awareness and acceptance of the method/ASR among teachers, 
parents, woreda and regional education bureau officials.  

• Evaluate the effectiveness of the three programmes/strategies: a) the 
summer ASR programme, (b) the Grade One ASR programme (c) the typical 
O-Class in improving school readiness skills.  

• Assess the effects of the three different strategies on Grade One retention, 
daily attendance and achievement. 

• Assess any unexpected consequences of the programme on the 
implementation of the Grade one curriculum including coverage of the 
syllabus as well as teacher attitude, knowledge and behaviours/ practices 
with regard to supporting school readiness and the use of child-centered 
instruction.   
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Assessment of Status of O-Class in Four Regional States of 

Ethiopia  
Professor Tirussew Teferra and Belay Hagos (PhD), Addis Ababa University 

 

The positive developmental, educational and health benefits linked to the provision 

of quality education and childcare for young children are well documented. 

Introduced by the Federal Ministry of Education as an alternative mode of 

educational delivery for marginalised urban and rural children, ‘O-Class’ is a nine-

month school readiness programme attached to government primary schools for 

children aged five to six years.  

 

Although some preliminary data exist, these have never been rigorously assessed and 

knowledge about the success of O-Class is limited. The objective of this assessment 

was to profile O-Classes in four regional states of Ethiopia, identify gaps and 

opportunities, and suggest short-term interventions that might lead to 

improvements.  

Methodology 

 

The assessment was carried out in four regional states of Ethiopia – Amhara, 

Benishangul-Gumuz, SNNP, and Tigray.  A total of 12 woredas and 36 schools were 

selected.  

 

Data sources included: 

 Interviews with woreda education office heads (12 interviewees) and O-Class 
facilitators (36 interviewees); 

 Focus Group Discussions with parents of O-Class children (36 FGDs); and  
 Anecdotal observations of the outdoor and indoor facilities, activities and 

interactions of each of the 36 schools (36 observation sessions).  
 

Selected Findings  

Children’s profile 

 The age of the children varies widely from school to school, with the majority 
being within the age range of five to six years in all the four regions, although 
there is anecdotal evidence that some older children also attend because they 
cannot access formal education. 

 Fewer girls than boys attend O-class.  
 Low levels of data regarding children with physical disabilities or learning 

difficulties suggest that the true situation is under-reported. 
 The children’s family backgrounds are more or less similar across regions; 
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most children come from low-income and families with non-existent literacy 
skills.  

 

Facilitators’ profile 

 All the O-Class facilitators in the study were women between the ages of 20-
59 years old. 

 All of the facilitators had completed secondary education. All but one 
facilitator interviewed had received additional early years training. 

 O-Class facilitators are low paid. Some of the facilitators interviewed engage 
in other work to supplement their income.  
 

Materials and physical conditions 

The O-classes observed in the study were classified into three categories:  

 Based in a location within the compound of primary schools where it shared 
inadequate resources and outdoor facilities.  

 Have relatively attractive, conducive and child-friendly outdoor and indoor 
facilities. These are partly supported by NGOs but make up an insignificant 
proportion of the classes in the study.  

 Located in separate compounds comprised of either: i) a narrow outdoor 
space, ii) little, if any, outdoor play facilities, toilets or potable water, iii) some 
play facilities unsuitable for young children or (iv) unsafe play surfaces. Many 
of the O-Classes in all the four regional states belong to this third group and 
appear to retain a combination of these four features.  
 

Across these classifications: 

 Many classes are based in inconvenient, poorly constructed rooms and close 

to busy roads. 
 A high number of classes are resource-poor. Blackboard and chalk are 

commonly available in all the classrooms but other teaching aids such as 
posters and art materials are not. 

 Some classrooms do not contain chairs and children have to sit on the floor. 

 
Nature of activities and interaction in the classroom 

 

 Large class sizes, a lack of child-engaging resources, and row-based seating 
arrangements all seem to limit child-centered interaction. 

 Physical punishment was rarely observed. 
 In many cases, school begins between 8:00am to 9:00am and finishes around 

noon. In some regions (for example, Tigray) classes extend into the afternoon. 
 In some O-Classes, the children’s daily activities are posted on the wall of the 

classrooms, while in others it appears that facilitators do not work to a 
structured timetable. 
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Parental involvement 

 

 Parents indicate that they visit the school when invited for annual or biannual 
parent meetings.  

 Some parents report to school and check how children learn particularly 
when the school is near to their home.  

 Other participants have followed up how their children are progressing.  
 In some cases, schools suggest parents are uncooperative whereas parents 

report that they are not invited.  
 Parents sometimes make a financial contribution to the school to cover the 

costs of equipment or facilitator’s pay. 
 
 

Support to O-Class 

 

 Various stakeholders were reported to have helped in the provision of 
materials and equipment, training opportunities, and technical support. In 
spite of this, many of the woreda education offices, school principals, O-Class 
facilitators and parents describe support as inadequate. 

 Regional education offices were found to provide support by planning, 
directing, strategising and championing O-Class at the regional level. 

 None of the O-Classes visited have specific financial budget from the 
government. Therefore, schools tend to use money from the school grant 
budget to fill the gap.  

 Parents and local communities and parents often extend their support by 
assisting financially or offering free labour.  

 

Quality, challenges and opportunities 

 

A number of different problems were mentioned by education office heads, school 

principals, facilitators, and parents pertaining to financial and resource constraints, 

professional and technical competency, and administrative concerns including:  

 A lack of budget; 
 Inappropriate school sites, lack of adequate space for learning, interaction, 

dining, sporting and playing; 
 Non-existent, inadequate or inconvenient indoor and outdoor learning; 
 Lack of play and learning materials; and 
 Overcrowded classrooms. 

 

Conclusions and Recommendations 

 

In order to improve the standard of O-Class delivery, there are a number of problems 

that require addressing: 
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 Problem of Purpose: O-Class focuses entirely on education and not care. 
Cognitive, social (interpersonal) and emotional skills are not given due 
consideration.  

 Problem of identity: O-Class seems to suffer from some confusion of identity 
and it is treated as an extension of primary school. 

 Infrastructural, resource and budgetary constraints: O-Class suffers from 
budgetary and resource constraints; classroom shortages, lack of sanitation 
facilities and teaching materials.   

 Professionalism: The level of training for facilitators is inadequate; guidelines, 
standards and a curriculum are missing.  

 Partnership: There is a lack of coordination among stakeholders; partnerships 
are unstrategic. 

 

The paper closes with a series of recommendations for moving forward: 

 The government needs to show a renewed interest and commitment to 
establish O-Class as a programme, service, and system of its own. These 
include the following:  

o Prepare a formal curriculum, set out standards, prepare guidelines, 
and prepare student learning materials.  

o Introduce a strong administrative wing and focal agents all the way 
from the regional level down the road to the Zonal, Woreda, School, 
and Parental level; designate duties and responsibilities.  

o Institute supervisory, evaluation and monitoring mechanisms and 
continuously supervise and regulate the practice.  

o Allocate a budget for O-Class, employ new facilitators, improve the 
salary of existing facilitators and use community contributions rather 
for improving quality.  

o Improve opportunities for continuous professional development of 
facilitators, provide better career opportunities including 
introduction of a career ladder for early childhood educators.  

 Encourage teacher education colleges to provide quality early childhood care 
and education.  

 Improve the quality of training packages and facilitator recruitment. 
 Develop teaching aids and resources for promoting development of cognitive, 

motor, language, and interpersonal skills. 
 Building partnership and networking would also help pooling resources for 

the O- Class.  
 Establish at least one demonstration school to show-case best practices for 

others to copy.  
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Young Women’s Household Bargaining Power in Marriage 
and Parenthood in Ethiopia  
Nardos Chuta, Young Lives 
 

Introduction 

The Ethiopian Government’s commitment to promoting gender equality has resulted 

in dramatic improvements in girls’ lives. More primary school-age girls are in school, 

maternal mortality ratios have declined and life expectancy at birth for girls has risen.  

These improvements notwithstanding, adolescent girls and young women remain 

particularly vulnerable to constrained life choices. They are less likely to have access 

to and complete formal education, more likely to be married as children and are 

growing up in a culture in which gender discrimination permeates from the 

household level to social institutions.  

This presentation is based on a study by Young Lives that examines the factors 

affecting the bargaining power of young married women in marriage and parenthood. 

The study makes its findings by analysing data gathered by the programme as part of 

its ongoing research into how poverty impacts on children’s lives and on their 

outcomes later in life. 

Methodology 

 

Qualitative data for this analysis was drawn from the main Young Lives study from 

2007-2014, a sub-study on young people’s pathways in 2015 and information 

collected from in-depth individual interviews and group discussions. Respondents 

were young women who married when they were 16/17 years old in one urban 

community (Bertukan)5 and two rural communities (Leki and Zeytuni). Qualitative 

data from the 2013 Young Lives survey round was also analysed. 

 

 

 

 

 

 

 

                                                           
5 All site names are pseudonyms to protect the identity of respondents. 
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Findings 

 

Quantitative findings 

 

Work and school:  

 24 per cent of rural girls versus 48 per cent urban completed secondary 
school by age 19.  

 26 per cent of rural girls versus 7 per cent urban stopped school after 
completing lower primary.  

 5 per cent of 19 year olds in rural areas were married and do not study or 
work. 

 Most girls who marry tend to do so after stopping school or else stop working 
for cash after getting married. 

  31 per cent of rural girls were studying while 23 per cent of them were 
combing work with study at age 19. 

 21 per cent of rural girls versus 16 per cent urban were only working. 

Marriage:  

 By age 19, one in six young women were married.  
 Highest prevalence of marriage involving young women occurred in rural 

areas.  
 24 per cent of young women interview in Oromia are married and 21 per cent 

in Amhara.  
 

Qualitative Data  

 

Dynamics of young women’s roles in decision-making vary across:  

 Location 
 Level of education 
 Expectations from the society (as per the norms and values) 
 Structural factors (poverty and social disadvantage)  

 
Work and school: 

 Household shocks (e.g. parental illness and death as well as drought) affected 
girls’ work responsibilities and school drop out before marriage in the rural 
area of Zeytuni.  

 In the rural areas, the following limited women’s bargaining power:  
o Low educational attainment  
o Husbands’ preference for their wives to remain outside of education  
o Male dominated culture  
o Expectation from husbands that wives are only meant for the 

domestic sphere. For example, after marriage, the young married girls 
in Zeytuni had limited bargaining power in negotiating going back to 
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school and engaging in paid work because of child care and 
unwillingness of the husbands.  

o Bargaining Power difference – relatively better educational 
attainment and place of living. 

 

Marriage and parenthood: 

 Four out of the nine married girls made marriage decision themselves, 
influenced by: poverty, peer influence and marriage proposal refusals. 

 Others were influenced by norms and culture: such as wife replacement. 
 Marriage arrangement types and marriage transactions impact on bargaining 

power and agency. 
 The larger the amount of the gifts, the better the wife’s bargaining position. 

For one young woman, the fact that she was not asked for bride-wealth 
affected her decision of marriage and her bargaining power in marriage and 
after divorce.  

 Decisions around marriage are closely intertwined with decisions around 
parenting and fertility, though in some cases the couple decide together,  

 Young women’s fertility/parenthood decisions are influenced by:  
o Lack of own income 
o Not being well-educated 
o Normative expectations  
o The husbands and mothers of the young women (when to have first 

child, number of children and use of contraception)  
 Women’s decision-making power regarding place to give birth is affected by 

cultural norms and unpaid bride wealth.  
 Traditional expectations, husbands, mothers, and in-laws are the major actors 

who usually take part in the decisions around parenthood. 
 

Social relations after marriage: 

 Marriage affected young women’s social networks and placed new social 
responsibilities on their shoulders. For example, increased expectation for 
young women to take part in community-based social institutions like that of 
Iddir (burial association), Mahiber (religious gathering), and Ikub (savings 
association).  

 Limited interactions with their previous friends after their marriage and 
relationships restricted to married peers. 

 In general, marriage and motherhood limited the social relations of young 
women by turning their focus to the domestic arena. 

o Limited bargaining power associated with friends. 
o But increased bargaining power in that married women are expected 

to participate in social institutions. 
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Conclusions 

 

Three main messages are drawn from the analysis: 

 

1) Poverty intersected with other factors, debilitating young women’s bargaining 

power and their agency is very thin (women from the rural areas). For example, the 

limited life choices, household shocks (parental illness, death and drought).  

 

2) At the social-institutional level, agency in marriage and parenthood is affected by: 

the form of the marriage; the amount of marriage transaction; and traditional norms 

(male-dominance). 

 

3) Decisions at the household level are constituted by multiple actors and bargaining 

power entails that individuals bargain with other individuals as well as with the 

existing traditional system. 

 

Recommendations 

 

Policies aimed at helping women exercise gender equality must consider:  

 Factors at individual, household and community levels.  
 How contexts and cultural beliefs and norms shape the frameworks of 

marriage and of decision-making more broadly.  
 The examination of bargaining power that draws attention to the role of 

relationships, such that policies aimed to empower women must also work 
with/for those who have a stake in limiting or enhancing women’s agency, 
including their mothers, husbands, other relatives and community members.  
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Child and Early Marriage: Community, Household and 

Individual Aspects of Children’s Trajectories  
Alula Pankhurst (PhD), Agazi Tiumelissan, Nardos Chuta, Young Lives 

 

Introduction 

 

Despite recent progress, child marriage remains a challenge and policy concern 

worldwide, and especially in Africa. The Ethiopian Government prioritised 

addressing the issue in its 2013 National Strategy and Action Plan on Harmful 

Traditional Practices, and at the London Girl Summit in 2014 when it entered a 

commitment to end the practice by 2025.  

 

This presentation is based on a paper that considers the factors leading to child and 

teen or early marriage and argues that a combination of community, household and 

individual factors explain pathways to child and teen marriage. 

 

Methodology 

 

Young Lives has been following 1,000 Older Cohort children over four rounds of 

surveys. At the time of the Round 4 survey in 2013, a total of 909 Older Cohort 

children were interviewed at the age of about 19.  

 

This paper considers data from the four rounds of survey in relation to location, 

marriage, household characteristics, in particular wealth, parental education and 

aspirations for their children, and parental death, as well as individual child 

characteristics relating to education, work, and partner choice.  

  

The paper also makes use of the three rounds of qualitative data for five married 

girls, which provide evidence about the processes leading to early marriage and the 

intergenerational dynamics in decision-making.  It also considers the characteristics 

of nine additional cases from the survey, six girls and three boys, in relation to 

marriage payments, objective and subjective wealth dynamics, and educational and 

work aspirations and achievements.  

 

Findings 

 

The paper notes that the fairly small sample and the limited numbers of married 

cohorts do not allow the authors to draw firm conclusions. However, the data do 

concur with trends in nationally representative data and findings of other studies.  
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According to the data, a total of 58 adolescents had been married or cohabited by 

the age of 19, of whom only three were young men. The median age at which the 

Young Lives young women were married was 16.8 years, ranging from 13.2 years to 

19.3 years.  

 

Regional characteristics 

 

 Child marriage is primarily a female, rural phenomenon, with regional and 
local differences related to cultural norms.  

 Early teen marriage is more common in regions in the north and is often 
related to family poverty.  

 Customs of dowry in the north and bride-wealth in the south present 
constraints, especially for teenagers from poorer families.  

 

Household and family characteristics  

 Parental education especially that of the father, reduces the likelihood of 
child marriage.  

 Parental death and absence was highlighted in the qualitative case material. 
 Household wealth was particularly significant, with less than 10 per cent of 

early marriages among the top tercile, and family circumstances such as ill-
health and drought were compounding factors.  

 Parental imposition of marriage was stronger and girls’ agency more limited 
among the younger teenage girls, whereas older teenagers were more likely 
to make their own marital choices.  

 Four out of the five married case study young women had lost their father. 
The father was not supporting the household of the remaining one.  
 

Individual characteristics influencing marital status 

 

 The gender imbalance is stark, with 13 per cent of teenage girls married 
compared to less than one per cent of boys.  

 Girls continuing with schooling were less likely to get married, but most left 
school first due to family poverty and problems.  

 Paid work at 15 was found to be statistically significant as a predictor of 
early marriage, while case material suggests that some girls chose marriage 
over jobs involving hard labour. Once married, return to schooling was 
constrained by social norms and childcare. 

 Having dropped out of school, marriage was sometimes seen as a preferred 
option to domestic chores, paid work and parental control. 

 

Intergenerational relations 

 
 Early teenage girls have less say in choosing partners than older teens.  
 Case material suggests increasing girls’ agency but cultural constraints 
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remain and disadvantage those from poorer households. 
  ‘Voluntary abduction’ in Oromia is increasing as couples decide to marry 

without parental involvement or to avoid bride-wealth. 
 

Conclusion 

 

The study finds that early marriage results from a complex interplay between 

community, household and individual factors. Although the survey data suggest that 

parental imposition is still strong in particular among younger girls, the case 

material suggests that girls have more agency in marriage than tends to be assumed. 

However, their decision-making is constrained by customary norms of dowry in 

Tigray and bride-wealth in Oromia, which disadvantages girls from poorer 

households. Family circumstances and especially health and drought shocks can 

pressurise girls to interrupt school and to undertake wage labour to support their 

families. However, the prospect of starting their own household and avoiding wage 

labour seems to have been an important incentive in girls’ decision-making to form 

relationships and accept marriage proposals.  
 

Policy considerations 

 

 Recognise that there are early marriage ‘hotspots’, and conversely other 
areas where the practice is declining faster and girls marrying later, which 
can provide important lessons for interventions.  

 Develop policies that promote girls’ education, including for already married 
girls, and focus more on protection for younger teenager girls who are at 
more risk from imposed marriages.  

 Consider variations in cultural norms and community values to promote a 
reduction in child marriage.  

 Promote opportunities for married women to continue with their education 
and for those with babies to have access to child care.  

 Distinguish between early and late teens and pay greater attention to girls’ 
agency and their ability to stand up to parental imposition of early marriage. 
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Socio-economic, Social Capital and Local Economy Impacts of 

the Social Cash Transfer Pilot Program in Tigray 

J. Edward Taylor, on behalf of UNICEF Ethiopia 

 

Introduction 

 

In 2011, a Social Cash Transfer Pilot Programme (SCTPP) was launched in Tigray 

Region, Ethiopia, to support orphans and vulnerable children (OVC), elderly people 

and people with disabilities (PWD) by providing a regular cash transfers and linking 

those with the provision of social welfare services such as healthcare and education.  

Introduced by the regional government of Tigray with the support of the United 

Nations Children’s Fund (UNICEF), Irish Aid and HelpAge International, the 

programme specifically targets labour-constrained and ultra-poor households in 

two woredas – Hintalo Wajirat and Abi Adi.   To date, the programme has reached a 

total of 6,716 beneficiaries, 40 per cent of whom are children from 3,767 

households of which women head 75 per cent. 

 

This presentation introduces the findings of two studies – i) an impact evaluation 

carried out by IFPRI, Institute for Development Studies and Mekele University and 

ii), a study that examines the impact of the programme on social capital and the 

local economy by the University of California.  

 

Methodologies 

The impact evaluation performed base-, mid- and endline surveys between May 

2012 and July 2014 using a ‘cascading approach’ to collect data at the regional, 

woreda, tabia, household, and individual levels.  Both qualitative and quantitative 

data collection techniques were used including household surveys, key informant 

interviews, focus group discussions, case studies and participatory rural appraisals. 

The study on the impact of the programme on social capital and the local economy 

followed a propensity score matching (PSM) technique which seeks to find pairs of 

beneficiary and non-beneficiary households that are similar except for the receipt of 

the SCTPP ‘treatment.’ Using this strategy, the study identified three household 

groups: 

 

 Treated households: Those who received the SCTPP treatment and were 

identified by the PSM strategy as matches.  

 Control households: Those identified by the PSM strategy as matches and 
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weighted accordingly. They are similar to the treated households except for 

the treatment.  

 Ineligible households: Those that do not meet the eligibility criteria for the 

SCTPP program but are from the same areas as the treated and control 

households. This is the random sample of 432 ineligible households.  

 

This study also used baseline data to estimate the impact of social capital on 

household income.  

 

Findings 

Impact evaluation findings  

 

The impact evaluation made three key findings: 

 The Bureau of Labour and Social Affairs have demonstrated that it could 
effectively implement an on-going cash transfer programme.  

o The SCTPP effectively communicated with beneficiaries, reached its 
target group and provided full transfers on a timely and consistent 
basis.  

 The SCTPP improved household food security and reduced hunger.  
o Adults and children eat significantly more meals and their diet 

quantity and quality has improved.  
o Calorie intake by adults has increased by 158 kcal.  
o Households are significantly less likely to suffer shortages of food 

and resort to eating seed stock. 
 The SCTPP had modest effects on schooling and asset formation.  

o There were no large or measurable impacts on a range of other 
outcomes.  

o Enrollment and schooling efficiency has improved for girls. 
o There has been a reduction in the number of hours per day that 

children engaged in labour activities. Children six-12 years spend 
less time on household work. A small reduction in time spent by girls 
in work on household non-farm businesses was also observed. 

 

Study on the impact of the programme on social capital and the local economy 

Estimating social capital: 

 The SCTPP significantly and positively increases beneficiary households’ 
social capital, as measured by the social capital index. The social capital 
index for the full sample of treated households increases 4.1 per cent, as a 
result of the SCTPP.  
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 Social capital significantly increases income.  A one-unit change in the social 
capital index increases household total income by 0.357 per cent and the 
base income of eligible households is 2,685 birr. 

 The increase in beneficiaries’ income has had a multiplier effect on the local 
economy. 
 

Calculating the cost benefits: 

 The benefits of the SCTPP include the impact on social capital and the 
income spillovers it creates in the local economy. 

 The study finds that benefit outweigh the costs in both woredas. 
 Social capital and local-economy spillovers are the keys to passing the cost-

benefit test. Without these the economic benefits created by the SCTPP 
would simply be the sum of transfer income received by the treated 
households. 

Lessons learned 

The impact evaluation provides a series of lessons learned for the programme 

moving forward: 

 Targeting and re-targeting: Targeting processes in the SCTPP work well but 
retargeting was limited. Unlike the initial targeting process, there appears to 
have been less effort to communicating to non-beneficiaries how re-
targeting was undertaken with the result that understanding and acceptance 
of re-targeting was limited. Clearer communication and stronger outreach 
strategies would improve community knowledge regarding re-targeting.  

 Payment processes: SCTPP payment processes consistently worked well 
across the two years of this study yet future programming must be cognisant 
of the issues that arose concerning the number and placement of pay points. 
While both problems were resolved by endline, they suggest that greater 
attention to these issues during the design and initial implementation phase 
would be desirable.  

 Community care coalitions (CCCs): This is not a substitute for a formal social 
safety net. Reflecting the poverty of the localities in which these CCCs 
operate, the resources they raise benefit only a relatively small number of 
households. Formalisation could include reviewing membership, duration of 
membership, a systematic programme of activities or workplans and a 
capacity development programme.  

 Payment levels and inflation: Payment levels were not adjusted to account 
for inflation. Future programmes should include a mechanism to regularly 
adjust payment levels in response to rising prices.  

 Programme budgeting: If the goal of programs like the SCTPP is to reach all 
those who need these transfers and have meaningful impacts, budgets need 
to be set accordingly.  
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 Matching programme goals with budgets, transfer levels and targeting: 
Meeting the wider goals of increasing school enrolments and attendance and 
improving the quality of housing stock implies closer linkages with livelihood 
initiatives and social services.  



About the Child Research and 
Practice Forum (CRPF)

The need for a link between research, 
policy and practice on the issues of 
children in Ethiopia resulted in the 
establishment of a Forum through which 
practitioners, policy makers and 
researchers come together to discuss 
research findings to improve practices 
andand provide inputs for policy design and 
implementation. 

The idea was proposed during a 
consultative workshop, organized by 
Young Lives, for preparing a study on 
orphans and vulnerable children (OVC). 
Workshop participants raised the 
concern that research on all aspects of 
children’s lives was often not shared and 
mademade easily available so that it can be 
useful for practitioners and policy 
makers. The idea was further developed 
through a series of discussions and 
consultations with Young Lives’ partners, 
leading to the establishment of the 
CRPF. 

It now has a coordinator hosted by Young 
Lives and an 13 member Steering 
Committee composed of representatives 
from the Ministry of Women and 
Children’s Affairs (MoWCA), the Ministry 
of Labour and Social Affairs, the African 
Child Policy Forum (ACPF), CHAD-ET, 
ConcernConcern World Wide, Consortium of 
Christian Development Associations 
(CCRDA), Forum on Sustainable Child 
Empowerment (FSCE), Norwegian 
Church Aid, Oak Foundation, Plan 
Ethiopia, Save the Children UK, UNICEF, 
and Young Lives.       

It also holds constructive dialogues with 
the Ministries of Education, Health, 
Justice, and Culture and Tourism, and 
representatives from these Ministries 
have been attending the Forum and 
contributing greatly. 
TheThe overall goal of CRPF is to create a 
stronger connection among research, 
policy and programmes related to 
children in Ethiopia. It has also the 
following specific objectives:

• Communicate new research from   
   Ethiopia, the region and globally and 
   other new documents related to    other new documents related to 
   children to a wide audience;
•  Promote the usage of existing 
   (online and physical) resource 
   centers;
•  Facilitate dialogue and consultation  
   among researchers, policy makers  
   and practitioners working on    and practitioners working on 
   children’s issues; and 
•  Provide practitioners with the skills 
   to use research to strengthen their 
   programmes for children.

TTo this end, it has launched a monthly 
seminar series, which is conductive on 
the last Thursday of every month at 
MoWCA. The monthly seminars are 
always open to policy makers, 
researchers, practitioners and any other 
interested individuals to participate both 
asas presenters and participants. Anyone 
interested is most welcome!   
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